SYLLABUS OUTLINE

FIRST YEAR
Course Code 101
CHILD DEVELOPMENT

Maximum Marks: 100 Theory: 75 Practicum: 25 Student Contact Hours: 65
1.0 Rationale

This course aims to develop a holistic understanding of childrens’ growth and
development. Its intent is to develop theoretical understanding, conceptual clarity and
sensitivity to the psychological and socio-emotional contexts of childrens’ development.
In addition, the course shall help the prospective teachers to arrive at an understanding
that development is multidimensional and plural. The understanding of the nature and
process of childrens’ growth and development shall equip the teachers to plan age
appropriate teaching learning activities.

2.0 Objectives
This course seeks to facilitate the student teachers to :
e understand various aspects of growth and development.
e enable them to understand the child’s behavior.
e understand the developmental needs of childhood and pre-adolescence.
e understand the concept of integrated personality.

e make use of theoretical understanding of the child in various teaching learning
situations.

3.0 Syllabus Outline
Unit 1 Introduction to Child Development Marks 15
e Concept and Principles of growth and development.
¢ Influence of heredity and environment on development.
e Developmental tasks by Havighurst from childhood to
adolescence period.

e Techniques of gathering information about children: naturalistic observations,
interviews, reflective journals/diary writing, case study/ student profile.
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Unit 2 Physical - Motor Development and Play Marks 15

e Physical- Motor development: meaning and characteristics of different stages
(infancy, childhood and adolescence).

e Development of gross and fine motor skills during 0-6 yrs.

e Factors affecting physical and motor development with special emphasis on the
role of parents and teachers.

e Play: concept, characteristics and types of play- fantasy play and imagination,
pretended play, playing with other children: parallel, associative and cooperative

play.
e Developmental role of play.
e Organization of physical- motor activities and play for children of primary classes.

Unit 3 Social and Emotional Development Marks 15

e Social and emotional development: meaning and characteristics of different
stages (infancy, childhood and adolescence).

e Emotions: Types of emotions, development of emotions in early childhood and
school years.

e Moral development: Concept, characteristics of different stages.

e Factors affecting social, emotional and moral development with special focus on
relationship with parents, peers and teachers.

Unit 4 Cognitive Development Marks 15

e Cognitive development: Concept, structure and processes of cognitive
development.

e Piaget’s theory of cognitive development

e Factors affecting cognitive development of children with special reference to the
role of parents and teachers

e Vygostky and education: cognitive development, social development, learning
and constructivism

e Classroom applications of theories of Piaget and Vygostky
Unit 5 Personality Development Marks 15

e Concept and development of self: self concept, self-esteem, defence
mechanisms

e Factors affecting the development of self
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e Concept of Personality: Development of integrated personality with special focus
on development of healthy habits

e Factors affecting personality development
e Life Skills: concept and development
4.0 Suggested Practicum (any two) Marks 25

Collect five articles from daily newspapers / magazines/ journals/ periodicals etc. on
issues of parenting and childhood. Prepare a report on the basis of the analysis of their
content.

OR

Watch a movie on childrens’ issues (Taare Zameen Par, Salam Bombay, Bum Bum
Bole etc.) and prepare a report reflecting on the portrayal/characterisation of children in
it and issues related to child development. 15

Develop two student profiles covering areas such as home, language, socio-economic-
cultural background, interests, hobbies, special learning needs etc. Select children from
different social contexts to understand their developmental needs.

OR

Observe closely the children playing in the playground. Based on your observations,
prepare a report highlighting the nature of their participation, involvement, discipline,
cooperation and team spirit in the activities. Explain how these activities contribute in
the development of the personality of the child. 10

5.0 Suggested Readings

Crain, W (2005) Theories of Development: Concepts and Applications Pearson; New
Jersey (5™ Edition)

Harris, M and G Butterworth (2002) Developmental Psychology: a student’s
handbook: Psychology Press; East. Sussex

Mukunda, Kamala (2009) What did you ask at school today?: A Handbook on Child
Learning, Harper Collins Publishers: Noida

Papalia, D E et. al. (2003) A Child’s World: Infancy through Adolescence McGraw Hill
Higher Education: New York.

Piaget, Jean (1930) The Child’s Conception of Physical Causality.

Piaget, Jean (1972) Development and Learning. In Lavattelly, C.S. e Stendler, F.
Reading in Child Behaviour and Development. Harcourt Brace Janovich: New York
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Vygotsky, L V (1978) Interaction between learning and development. In Cole, M. (Ed)
Mind in Society, Harvard University Press: Cambridge.

The collected works of L.S. Vygotsky Volume I, Ch. 6-Development of scientific
concepts in childhood,

Frost, JoeL et. al. (2005) Play and Child Development, Prentice Hall.
Cole, Michael et.al (2008) The Development of Children, Worth Publishers: New York.

Balagopalan, Sarada (2002) Constructing indigenous childhoods: colonialism,
vocational education and the working child, Childhood

Kakkar, Sudhir (1999) The Inner World: a psycho-analytic study of childhood and
society in India, Oxford University Press: New Delhi, (tenth edition) en, Shelja (2009)
One size does not fit all children, Children First, New Delhi.

Agarwal, P (2009) Creating high levels of learning for all students together, Children
First, New Delhi.

Audio Visual Resources

Children of heaven (1997) Directed by Majid Majidi. Iran: Miramax Films
Dharm (2007) Directed by Bhavna Talwar

Salaam Bombay (1988) Directed by Mira Nair

Smile Pinky (2008) Directed by Megan Mylan

The Blue Umbrella (2007) Directed by Vishal Bhardwaj (based on the novel by Ruskin
Bond

The Red Balloon France (1956) directed by Albert Lamorisse
The White Balloon (1995) Directed by Jafar Panahi, Iranian Film
Taare Zammeen Par (2007) directed by Aamir Khan

Three Idiots (2009) directed by Rajkumar Hirani
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Course Code 102
EDUCATION AND SOCIETY

Maximum Mark:100 Theory: 75  Practicum: 25  Student Contact Hours: 65
1.0 Rationale

Education is integrally linked with society as it is a sub —system of the wider social
system. Education impacts the society in several ways and in turn the society
determines the nature, content and goals of education. To understand the nature and
content of education, it is essential to know social ideologies, realities, issues and
concerns of society.

This course gives an overview of the polity, economy, social fabric , social institutions
and contemporary developments which shaped the education and society within the
country.

2.0 Objectives

This course seeks to facilitate the student teachers to :

understand the nature and composition of contemporary Indian society.

e acquaint them with the constitutional framework, policies and implications for
education.

e develop an understanding of the trends, issues and challenges facing Indian
Society.

e understand the diversity in society (gender, caste, class, religion, language and
region) and inclusive classroom.

e reflect on the relationship between education and society.
3.0 Syllabus Outline
Unit-1 Understanding Contemporary Indian Society Marks 15

Nature and composition of Indian society : hierarchical (caste and class) multilingual,
multireligious, multicultural

Societal Challenges in India
» Gender discrimination
» Poverty
» Diversity

» Social and economic inequalities
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Literacy level
Lack of Social and economic justice

Migrating population

YV V V VY

Lack of Inclusive Growth

Educational implications of societal challenges
e Social aspirations and implications for education
Unit-2 Constitution and Education Marks 15
e Guiding principles of Indian constitution: Preamble
e Constitutional provisions regarding education
e Decentralization, Panchayati Raj and education
¢ Constitutional Amendment: Right to Education
e Democratic Values and schools
Unit 3 Development of Education after Independence Marks 15
e University Education Commission (Radha Krishnan Commission 1948-49)
e Secondary Education Commission (Mudaliar Commission1952-53)
e Education for National development (Kothari Commission 1964-66)
¢ National Policy on Education (NPE) 1968 and 1986 and POA-92
e The National Commission on Teachers-I (Chattopadhyaya Commission 1983-85)
¢ Right to Education Act (RTE), 2009

Unit 4 Contemporary India and Universalization of Elementary Education
Marks 15

e Elementary Education: Concept, qualitative and quantitative aspects of
Universalization of Elementary Education (UEE) in the context of RTE-2009.

e Problems: causes and remedies on Non-Enrolment, school drop outs, truancy,
wastage and stagnation, education of the girl child, corporal punishment etc.

e Strategies for reaching the unreached :alternative schools, bridge curriculum,
community mobilization, school mapping, multi level planning, early childhood
and care.

e Programmes and schemes for Universalization of Elementary Education.
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Unit 5 Towards Inclusive Society Marks 15
e Concept and scope of inclusion with reference to Eleventh Five Year Plan

e Role of Education in promoting inclusion: Reaching out to marginalized and
under privileged, working children, first generation learners, children with
disabilities

¢ Inclusive Schools and Classrooms-Characteristics

e Pedagogical and Curricular imperatives for the promotion of inclusion

e Government and Community Initiatives

4.0 Suggested Practicum Marks 25

Find out the reasons for absenteeism among students and the measures taken by the
Principal and teachers of your SEP school to address the problem and prepare a report.

OR

Search the internet and study the provisions for elementary education under latest Five
Year Plan and prepare a detailed report on its implications. 15

Prepare a detailed report on the initiatives taken by any one Non-Governmental
Organization (N.G.O.) in the area of elementary education in your district.

OR

Prepare a short report about RTE-2009 and its interventions for ensuring achievement
at the completion of elementary level. 10

5.0 Suggested Readings
MHRD (1986, 1992), National Policy of Education 1986, GOI, New Delhi.

NCERT (1997) Code of Professional Ethics for Teachers, New Delhi: NCERT, NCERT
(2005) National Curriculum framework, New Delhi

NCTE (1998), Gandhi on Education, New Delhi: NCTE,

Ruhela, S.P. & Ahmad I., Uniqueness of Zakir Husain and His Contributions, New Delhi:
Regency Publications Educations, 1977.

Chatterji, Shoma A.(1993), The Indian Women in Perspective, New Delhi.

Devendra Kiran(1994), Changing Status of Women in India, New Delhi: Vikas
Publishing House

Ruhela, Sarya Pal (Ed.) (1999), Understanding the Indian Women Today, Delhi: Indian
Publishers, Distributors
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Arya, Anita (2000), Education and Empowerment, New Delhi: Gyan Pub. House

Preet Rustagi (2003), Gender Biases and Discrimination against Women (UNIFEM),
New Delhi, 2003.

Bhattacharjee, Nandini (1999) Through the looking-glass: Gender Socialisation in a
Primary School in T.S. Saraswathi (ed) Culture, Socialization and Human
Development: Theory, Research and Applications in India. New Delhi: Sage.

Nirantar (2010) Gender aur Shiksha Reader, Bhag 1 aur Bhag 2, Nirantar: New Delhi.

IGNOU FHS 01 Block 3 Emergence of Independent India. IGNOU: New Delhi. Values
of Indian national movement;, Indian National Movement 1&ll.

Kashyap, S C (2009) The Constitution of India’, National Book Trust: New Delhi. latest
edition

Dube S. C (2006) Society, National Book Trust: New Delhi.

Kumar Radha (1993) The History of Doing: An lllustrated Account of Movements for
Women’s Rights and Feminism in India, 1800-1990, Zubaan Publications: New Delhi

GOI (2009) Right of Children to Free and Compulsory Education
Kesavan, M (2001). Secular Common Sense. Penguin Books: Delhi.
Chandra, Bipin. (1997) Nationalism and Colonialism Orient Longman: Delhi,

Valerian Rodrigues (ed) ( 2004) The Essential Writings of B. R. Ambedkar, Oxford
University Press: Oxford

Basu, D. D (2008) Introduction to the Constitution of India , Lexis Nexis Butterworths:
Nagpur.

Thapar, Romila (2000) India another millennium, Penguin: New Delhi.

Hasan, Zoya. et. al. (ed) (2002) India’s Living Constitutional Ideas, Practices,
Controversies. Permanent black: Delhi.

M.N (1995) Social Change in India, Orient Longman: New Delhi.
Deshpande, S. (2004) Contemporary India: A Sociological View. Penguin: New Delhi
Films for Discussion

Mishra, Samina (2001) Stories of girlhood, Samina Mishra. The film explores the lives of
girl children in three different parts of India to understand what awaits girl children, how
they struggle to make their way through life and how borders are drawn to limit their
future, 68 min.

Anupama Srinivasan, ‘| wonder’, A film on childhood and experiences of schooling in
different parts of India, 60 minutes.
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Course Code 103

EDUCATIONAL TECHNOLOGY
Maximum Marks:100 Theory: 50 Practicum:50 Student Contact Hours: 65

1.0 Rationale

Technology of education and technology in education are core issues of educational
process. Technology in either is related to teacher’s efforts in delivering best and
retaining learner's interest through the use of various modes of transaction, techniques,
methodologies and gadgets. Information and Communication Technology (I.C.T) has
become one of the basic needs of the modern day education. Understanding I.C.T,
e-learning and mastering these skills have become part of the core of education
alongside literacy and numeracy. It is therefore important for a prospective teacher to
understand the importance of educational technology, |I.C.T and e-learning in modern
day education, their application at elementary level and impact on learning.

2.0 Objectives

This course seeks to facilitate the student teachers to :
o differentiate between technology in education and technology of education.
e appreciate the importance of I.C.T and e-learning in education.

e identify /develop /select and use need based technology in teaching-learning
situations.

e make use of multiple technologies for effective communication.

e make intelligent use of localised and contextualised teaching aids for
enhancement of learning among students.

3.0 Syllabus Outline
Unit 1 Technology and Education Marks 10

e Introduction to computer (types of computers, hardware, software, human ware
and peripheral devices)

e Storage media (text book, Optical devices (CDROM, DVD, Blue Ray), Pen Drive,
Portable Hard Disc, Memory Cards)

e Computer Skills: MS Office-(Paint, notepad, Word, Excel, Power point
presentation - basic features)

e Internet: Use and applications of internet, Internet as a source of learning,
practical hands on experience
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Educational Technology: Meaning, Types, Functions and Scope.

Concept of "Technology in Education’ and™ Technology of Education and
systems approach

Educational Technology in teaching and learning: need and role

I.C.T and e-learning: concept, importance and application in learning.

Unit 2 Communication and technology Marks 10

Communication: meaning, concept and communication cycle
Principles of effective communication
Modes of communication: audio, visual, audio-visual (Dale’s cone of experience)

Communication Technology: Telephones, Mobiles Phones, e-mail, Chatting,
Instant Messaging

Unit 3 Multiple Technologies and Applications in education Marks 10

Concept, significance, potentials, limitations

Types of Technology: Audio, Audio-visual, Multi Media, Mass media, Interactive
Video, Internet, webcast and comparison of different media

Educational Audio/Video Script Writing and Production, Using locally available
Resources

Selection and integration of technology in classroom teaching

Unit 4 Localised and Contextualised Teaching Marks 10

Development and effective use of the following in education:
- Educational radio (FM, internet radio and podcast),
- Educational television (educational TV, CCTV, IPTV),

- Display boards (black board, flannel board, peg board, white board, and
interactive white board),

Projected aids- OHP, visualizer/document camera, multimedia projector (LCD,
DLP, LED Projector)

Audio-Visual recording (digital audio recorder and player, digital still camera,
digital video camera)

Teleconference, Web Conference, Video and Audio Conferencing.

Adaptive and Assistive Technologies for inclusive classroom
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Unit 5 Technology and Class Room Instruction Marks 10
e Micro Teaching: concept and skills of teaching
e Programmed learning
e Simulated teaching
e Computer aided learning
e Virtual classroom
e Role of ET in Continuous and Comprehensive Evaluation (CCE)
e Use of ICT in teaching different subjects
4.0 Suggested Practicum (Any Five) Marks 50

e Multimedia PowerPoint presentation on a selected topic at elementary level
(using pictures / graphs / colors / text / audio & video)

e Preparation of at least 2 CDs or 10 OHP transparencies

e Preparation of evaluation sheet of 30 students on excel sheet inclusive of roll no,
name, marks of 4 subjects, total percentage and grading)

e Development of at least one joyful learning material for primary level using
technology and use this during SEP for teaching different subjects.

e Watch at least three educational TV programmes and prepare a report on its
educational value.

e Development of an educational audio - video script of 5-10 minutes on a chosen
topic at elementary level.

5.0 Suggested Readings

Ruhela, S.P. (1973), Educational Technology, New Delhi, Raj Prakashan.

Sharma, R.A (1977), Shikshan Takniki, Meerut, Modern Publishers.

Anand Bhushan & Ahuja (1992), Educational Technology, Patiala: Bawa Publishers.

Joyce, Bruce and Marsha Weil (1985), Models of Teaching, New Delhi : Prentice Hall of
India, 1985.

Mangal, S.K. (2002), Fundamental of Educational Technology, Ludhiana: Parkash
Brothers.

Sharma, R.A. (2004-05) Educational Technology, Meerut: Modern Publishers, Singh, L.C.,
(2008), Micro teaching-Theory, Research and Practice, Agra : Bhargva Book House.

Naseema, C. & Alam, M.A. (2004), From Blackboard to the Web, New Delhi : Kanishka
Publishers, Distributors, 2004.

Tiwari, M.D.(2001), Education and e-governance, Delhi : Macmillian, 2001.
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LANGUAGE EDUCATION
(Hindi/Punjabi/Urdu)
Any One Language

Course Code 104/105/106
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Course Code 104
& Aror—Rreor

Maximum Marks: 100 Theory: 75 Practicum: 25 Student Contact Hours: 65
qIgAHH BT I vd ded

yrerfie faeme # fagamell wfa s9 & | o 21 9 319+l 91 dEd §, T
Ffdd ® HEl 8g 91 G PR FHIA © IR daJdR FaER Rd & | IR I8 b
U 91T GAR Tb UgAT  HUNONIAr © A HHSET | FE AT BT ST o7
2| il & g3 qaifsia wifie 9 &l SMER 991 &x R &) =iig @l Sl
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SHIg 3 : T U9 eI fRreqor 15

o e f3eror
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— g P Ay QAU — B8, Acd, Ubid!, U, Siid=l, JTcHDBT,
TNT, TR 3nfe |
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Rhodes, L K and Shanklin N L (1993) Windows into Literacy. Heinemann: UK: The
University of Michigan. Ch 4: Assessing Language Systems and Strategies in Reading.

Rothleen, Liz et.al (1991) Lekhan Prakriya. Source: The Literature Connection: Using
Children's Books in Classroom, Good Year Books, Tucson, USA..

Padhana Kise Kehetain Hain. Source: Becoming a Nation of Readers: The Report of
the Commission on Reading Centre for Study of Reading Campaign USA, 1985

Donaldson, Margaret (1987) Learning Language in Children’s Mind, Harper Collins
Chapter

Martin, Jr. B (1987) The Making of a Reader: A Personal Narrative. In Bernice E.
Cullinan, Children's Literature in the Reading Programme, International Reading
Association: Michigan

Pinnell, G S (1985) Ways to Look at the Functions of Children's Language. In A. Jaggar,
M Trika and Smith-Burke (eds.) Observing the language learner. International Reading
Association: Michigan

Pattanayak, D P (1998) Mother Tongue: An Indian Context Rajendra Singh (ed). The
Native Speaker. Sage: New Delhi.
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Course Code 105
darst iftmmus
(UfTsHS)

nizfaa Heias: 25
gJdt & IS ;75
AHT : 65U

giHar
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Course Code 107
LANGUAGE EDUCATION (ENGLISH)

Maximum Marks 100 Theory 75 Practicum 25 Student Contact Hours 65
1.0 Rationale

Over the years, teaching of English in India at primary level has gained importance
and acceptance. Recognising its importance, many states in India have now started
teaching English at the primary stage and the Union Territory of Delhi is no exception
in this regard. However, the subject does not relate to the environment of the child,
therefore efforts to create a conducive learning environment are needed. A student
teacher must understand nuances of the language related to its structure and usage,
prior to passing it on to primary children. Since a language grows with communicative
interaction, it is essential for a teacher to create situations in the class-room for the
same.

2.0 Objectives

This course seeks to facilitate the student teachers to :
e appreciate the importance of learning English as a second language.
e understand the nature and characteristics of English language usage.
e create learning environment conducive to English language learning.
e teach receptive and productive/expressive sKills.
e evaluate students’ oral and expressive skills.
e develop and use teaching learning material appropriately.
e use CCE for assessing children’s learning in English.

3.0 Syllabus Outline

Unit 1 English language in primary school curriculum Marks 15

e Place of English language in curriculum: its importance, objectives and
principles

e The purpose of English language instruction at the primary level

e Nature and characteristics of English language ,concept of acceptable usage
and functionality

e Need for creating an environment of oral language learning: Importance of drill
and practice, demonstration, illustrations, teaching learning material

e Expectations from an English language teacher
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Unit 2 Language skills: Listening and Speaking Marks 15

Language skills: objectives and types

Listening: concept, importance, objectives

Role of listening in oral expression, types of listening: passive, active
Factors affecting listening and speaking skills

Identification of sounds, tone, syntactic patterns, information and responding
Phonemic drills, organizing listening and speaking activities

Pronunciation, rhythm and rhyme, intonation and modulation.

Punctuation (full stop, comma and question mark)

Oral Expression: concept, importance, objectives and types

Modes of oral expression-Rhymes, poems, songs, storytelling, role play,
imitation, dramatization, talk about an object, character play, chorus/collective
responses, personal experiences

Using simple instructions: dictation, drill, pair-work and group-work,
introduction to self correction, oral language games

Unit 3 Language skills: Reading and Writing Marks 15

Reading: Teaching “skill of reading” to beginners, mechanics of reading - pre-
reading, while-reading and post-reading activities; sub-skills of reading -
guessing meaning from context, word recognition and usage;

Types of reading —silent reading and reading aloud, guided reading and
shared reading

Reading picture books, one word, two words etc.

Writing: objectives of writing, teaching “skill of writing” to beginners
Hand writing skills: Letter formation, capital letters, small letters,
Working on Practice notebooks

Types of writing, individual writing, creative expression supplemented by art
work

Importance of spellings
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Unit 4 Lesson Planning and Material Development Marks 15
e Micro lesson planning
e Lesson Planning, Unit planning
e Approaches of teaching English language:
e Methods of teaching English and developing skills
e Preparation and use of low-cost teaching aids
e Use of ICT for teaching of English at primary level
e Language games
e Using classroom as a resource.
e Preparation and presentation of one lesson plan using power point or flash
Unit 5 Learner Assessment Marks 15
e Assessing speaking and listening - using interviews, story retelling, recording
e Assessing reading comprehension

e Assessing writing —handwriting, spellings, reading writing skills. Informal
feedback from teacher, correction of students’ work, measuring progress

e Remedial Teaching (error analysis-attitude towards errors and mistakes in
second language learning)

e Teacher's diary — anecdotal records, using portfolios for subjective
assessment

e CCE- concept, implications, tools and techniques.
e Self and peer assessment
4.0 Suggested Practicum Marks:25

Prepare four lesson plans, one each on teaching of language skills - listening,
speaking, reading and writing.

OR

Select four stories from children’s literature and identify teaching points from each
story to be used for developing oral expression at primary level. Submit a detailed

report. 15
Prepare two teaching aids for English language teaching.

OR
Develop two vocabulary worksheets of ten items each for class | &ll. 10
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5.0 Suggested Readings

Bhatia, K.K. (2006) Teaching and Learning English as a Foreign Language, Kalyani
Publishers, New Delhi.

Bindra, R. (2005) Teaching of English, Radha Krishan Anand and Co., Jammu.

Kohli, A.L. (1999) Techniques of Teaching English, Dhanpat Rai and Company, New
Delhi.

Wadhwa, S.S. (2006) The Teaching of English in India, National Book Depot,
Kapurthala.

Bansal, R.K., Phonetics of English
IGNOU, CTE-01(1995) The Language Learner. IGNOU: New Delhi.

Kumar, Krishna (2007) The Child's Language and the Teacher. National Book Trust:
Delhi

Pinnell, G S (1985) Ways to Look at the Functions of Children's Language. In A.
Jaggar, M Trika and Smith-Burke (eds.) Observing the language learner.
International Reading Association: Michigan: pp 57-72.

Rhodes, L K and Shanklin N L (1993) Windows into Literacy. Heinemann: UK: The
University of Michigan. Ch 4: Assessing Language Systems and Strategies in
Reading.

Rothleen, Liz et.al (1991) Lekhan Prakriya. Source: The Literature Connection: Using
Children's Books in Classroom, Good Year Books, Tucson, USA.

NCTE (2009) National Curriculum Framework for Teacher Education: Towards a
Humane and Professional Teacher, National Council for Teacher Education: New
Delhi.

Brewster, E et.al. (2004). The Primary English Teacher’s Guide. Penguin: London.

Ellis, G and J Brewster (2002) Tell it again! The New Story-telling Handbook for
Teachers. Penguin: London.

Graddol, D (2010) English Next India, British Council: Delhi
NCERT (2005) National Curriculum Framework, 2005. NCERT: New Delhi.

Scott, W. A. and L. H. Ytreberg (1990). Teaching English to Children. Longman:
London

Slatterly, M. and J. Willis (2001) English for Primary Teachers: A Handbook of
Activities and Classroom Language. Oxford University Press: Oxford.

49



Browne, A (2007) Teaching and Learning Communication. Language and Literacy.
Paul Chapman: London. UK: 175-210.

Sahi, J and Sahi, R (2008). Learning through Art. Eklavya: Bangalore.

Cameron, L (2001) Teaching Languages to Young Learners. Cambridge University
Press: Cambridge.

Curtain, H. A and Dahlberg, C. A (2004) Languages and Children: Making the Match.
Pearson: Boston.

Tomlinson, B (ed.) (1998) Materials Development in Language Teaching. Cambridge
University Press: UK.

Kaushik, S (Ed) (2008) Reading for Meaning: A Collection of Writings on the Process
of reading. NCERT: Delhi.
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Course Code 108
MATHEMATICS EDUCATION

Maximum Marks 100 Theory 75 Practicum 25  Student Contact Hours 65

1.0 Rationale

Mathematics is an integral part of our life. In our day to day activities, the use of
mathematics is inevitable. Mathematics, therefore, is considered as a basic subject in
the ladder of the system of education. A teacher needs to integrate the concept of
mathematics with the experiences of children and should frequently make use of
play and games for its teaching leading to joyful learning. The use of activity based
methods, which have been highlighted in the course, shall make teaching of
mathematics interesting and lively.

2.0 Objectives

This course seeks to facilitate the student teachers to :

analyse the factors that affect the process of acquisition of mathematical
knowledge.

appreciate the ways in which children understand mathematical concepts.
develop skills, insights, and attitudes for mathematical learning.
make use of effective strategies for the teaching of mathematics.

understand the relation between mathematical knowledge and its application
to deal with the various situations that come across in life.

3.0 Syllabus Outline

Unit 1 Perspectives about Mathematical Knowledge Marks 15

Unit2

Nature and importance of Mathematics

Aspects of mathematical knowledge: Conceptual and Procedural
Mathematics beyond classroom, Mathematics everywhere.

Structure of Mathematical knowledge: Terminology, Notation, Algorithms

Language of mathematics, understanding the relationship between language
and mathematics.

Importance and objectives of teaching Mathematics at elementary level.
Mathematical Content Marks 15

Numbers: Concept, counting, place value, arithmetic operations, fractions,
decimals
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Space and shape: Geometric shapes, construction of geometric shapes
through paper folding,

Symmetry, Tessellations (formation or arrangement)

Measurement: The concept of unit of measurement, length, area, volume,
weight, time, money, temperature

Unit3 Approaches to teach Mathematics Marks 15

e Meaning and importance of concept formation in Mathematics at elementary
level.

e Approaches of teaching Mathematics: Activity Based and constructivist
approaches

e Methods and strategies of teaching Mathematics -Inductive and Deductive,
Problem Solving, Analysis and Synthesis, Project Method, Alternate strategies

e Barriers to meaningful learning of Mathematics: children’s thinking,
misconceptions, fear of maths, careless mistakes, common errors

e Error Analysis and remedial measures

Unit4 Joy of learning Mathematics Marks 15

e Preparation and use of Teaching Learning Material.

e Activities for developing creative abilities among students.

e Recreational Mathematics: Mathematical games and puzzles.

e Mental Mathematics

e Language statements in Mathematics : Word problems

e Role of Teacher in making teaching of Mathematics joyful

Unit 5 Classroom Transaction and Assessment Marks 15

Micro lesson planning

Preparation of a lesson plan in Mathematics

Selection of method/strategy to teach in an inclusive class room
Need and importance of practice in Mathematics

Continuous and Comprehensive Evaluation in Mathematics

Diagnostic and Achievement tests in Mathematics
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4.0 Suggested Practicum Marks25

Construct a unit test to assess performance of students in one area of
mathematics like place value or operations on numbers etc. Administer the test in
the class, analyse and prepare a detailed report.

OR

Prepare four teaching aids in Maths with an explanation as to how they can be used
in an inclusive class. 15

Prepare two lesson plans on topics given in the books at primary level.

OR
A comparative study of two books on mathematics of the same class published by
different publishers (one published by DBTB and one by private publisher). 10

5.0 Suggested Readings
Arora, S.K (2000), How to Teach Mathematics, New Delhi; Sterling Publishers Pvt. Ltd.

Gakhar, S.C. & Jaidka, M.L. (2003) Teaching of Mathematics, Panipat: M/s N.M.
Publishers,

Kumar, Khushwinder and Kaur, Jaspreet, (2004) Learning Mathematics—-Lab
Experience 21st century, Patiala: Publications,

Mangal, S.K (2003), Teaching of Mathematics, Ludhiana: Tandon Publications, 2003.

Sidhu, K.S (1998), Teaching of Mathematics, New Delhi: Sterling Publication Pvt.
Ltd., 1998...

Anthony Orton (2004) Learning Mathematics, issues, theory and classroom practice
DEREK HAYLOCK (2006) Mathematics Explained for Primary Teachers. Sage. London

Robyn Z et.al (2005) Teaching Mathematics in Primary Schools (First South Asian
Edition) Allen & Unwin: Australia

IGNOU, AMT — 01 Teaching of Primary School Mathematics, N.Delhi.
IGNOU, LMT - 01, Learning Mathematics, IGNOU: New Delhi.

Robyn Z. et.al. (2005) Teaching Mathematics in Primary Schools (First South Asian
Edition) ; Allen & Unwin: Australia

Thomas R. Post (ed) (2008) Teaching Mathematics in Grades K-8. Research-Based
Methods Allyn and Bacon.

Briggs M and S Davis (2008) Creative Teaching Mathematics in the early years and
primary classroom, Routledge Taylor and Francis Group: UK
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Course Code 109

ENVIRONMENTAL STUDIES EDUCATION
Maximum Marks 100 Theory 75 Practicum 25 Student Contact Hours 65
1.0 Rationale

Environmental studies take childrens’ physical and social environment into its ambit
and provide answers to their queries generated out of curiosity. The study of EVS at
primary level introduces the child to the beauty of nature, social fabric of the society
and the importance of living in harmony with nature, family, friends and neighbours.
The student teacher needs to understand that EVS is a composite area of study that
draws upon sciences, social sciences and environmental education. The content of
the course makes an attempt to address the needs of student teachers, particularly
with regard to making teaching of EVS joyful.

2.0 Objectives
This course seeks to facilitate the student teachers to :
¢ reflect on the concept of environmental studies (EVS).

e appreciate the need and importance and preservation of physical and social
environment.

e understand the major content areas of EVS curriculum.

e organize the classroom transaction of EVS in the light of recommendations of
NCF-2005.

e organize transaction of content in an inclusive learner friendly environment.
e use CCE for the assessment of children’s learning in EVS.
3.0 Syllabus Outline
Unit 1 Concept and objectives of Environment Studies Marks 15
e Environmental Studies: Concept and Significance
e Importance of environmental education (Natural as well as Socio- Cultural)

e Need for preservation of nature, living in harmony with self, others in family,
neighbourhood, society, nation and world.

e Objectives of teaching EVS at primary level with special reference to NCF
2005

e Emerging issues and implications of EVS at Primary Level
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Unit 2 EVS Curriculum at Primary level Marks 15

EVS curriculum at Primary level- Major content areas/themes

Integration of environment in teaching of language and mathematics in
classes | & Il

Learning through co curricular activities: drama, debate, recitation, storytelling,
song, dance, picnic and outdoor activities, games and sports

Commemoration of National and International days

Life and works of great leaders: Mahatma Gandhi, Rani Laxmi Bai, Bhagat
Singh, Nehru, Dr. B. R. Ambedkar etc.

Unit 3 Planning Teaching Learning Process Marks 15

Micro lesson planning
Preparing unit plans and lesson plans: concept and need
Preparation of unit plan , lesson plan for inclusive set up in the class room

Approaches of teaching EVS: conceptual, process, scientific, integrated,
inclusive

Process skills in EVS-observation, classification, hypothesis, prediction,
analysis etc.

Techniques of teaching EVS: Activities, discussion, map reading, group work,
role play, demonstration, display and exhibitions, field visits, projects, use of
community resources in the teaching learning of EVS

Games and Sports

Unit4 Teaching Learning Materials Marks 15

Environment as a resource to the teaching and learning of EVS

Developing a resource pool of teaching learning materials for teaching of EVS
at primary level: low cost/no cost materials, charts, models, atlas, globe, maps,
pictures, films, computer-aided learning materials

Collections (leaves, seeds, flowers, coins, stamps, pictures of monuments
etc.)

Concept maps and thematic maps
Weather charts: importance and interpretation

Developing an EVS kit- its importance and usage
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Unit 5 Assessment of EVS Learning Marks 15
e Continuous and Comprehensive Evaluation in EVS.
e Use of various tools and techniques for formative and summative assessment
e Self assessment and peer-group assessment
e Development, administration and analysis of Achievement test

4.0 Suggested Practicum Marks 25

Visit a historical monument in Delhi. Write about its history and how it can be used as
a learning resource in teaching learning EVS at primary level.

OR

Visit a museum in Delhi and write a detailed report on its upkeep, public
apathy/support. Also mention the measures taken by the Government for its
maintenance and upkeep. 15

Prepare four teaching aids for effective teaching of EVS at primary level.
OR

Undertake local area weather analysis on the basis of newspaper reports and make
a scrap book containing pictures, news items, articles on climate change due to
environmental degradation and efforts to conserve green environment. 10

5.0 Suggested Readings
NCERT, (2005) National Curriculum Framework. NCERT: New Delhi.
NCERT, (2005) Syllabus for Elementary Classes- Volume |. NCERT: New Delhi.

Batra Poonam (2010) Social Science Learning in Schools: Perspectives and
Challenges, Sage publication: New Delhi.

Parker. C. Walter (2010) Social Studies Today: Research and practice. Routledge:
New York.

NCERT, (2008) Source Book on Assessment for Classes I|-V. Chapter 2:
Environmental Studies, NCERT: New Delhi.

Harlen, W and J Elstgeest, (1998) UNESCO Source Book for Science in the Primary
School, NBT: New Delhi.

Sani, Yamuna (1995) Work on mapping, Sandharbh, Eklavya: Bhopal.
George, Alex M (2007) Children’s Perception of Sarkar- A critique of Civics
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Textbooks, Eklavya: Bhopal.

Agnihotri, R., Khanna, K. and Shukla, A. L. (1994) Prashika, Eklavya’s Innovative
Experiment in Primary Education. Mishra, A. (2004) Aaj bhi Kharein hai Talaab,
Gandhi Peace Foundation, 5™ Edition.

Parkinson. J. (2004). Reflective Teaching of Science 11-18. London: Continuum.

Sarabhai, V. K, Pandya, M. and Namagiri, R. (2007) ‘Tbilisi to Ahmadabad— The
Journey of Environmental Education—A Source book’ Centre for Environment

Gupta, A (2003) Kabad se Jugad: Little Science, Eklavya: Bhopa

NCERT (2007) Environmental Studies-Looking Around, Textbooks for class IlI-V,
New Delhi.
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Course Code 110

HEALTH AND PHYSICAL EDUCATION
Maximum Marks 100 Theory 50 Practicum 50 Student Contact Hours 65
1.0 Rationale

Physical well-being and health is a necessary condition for learning. Child’s physical
and emotional health has a strong linkage with enrolment, retention, concentration
and attention that affects his/ her learning outcomes in the classroom. It is essential
for the teacher to identify the determinants of health and to impart health education
in the socio-economic and cultural context of the child. In primary schools, separate
teachers for physical education are not available. Therefore, all teachers are
expected to teach health related concepts and organize physical education. Hence,
inclusion of this course in the curriculum of D.El.LEd. programmed is fully justified.

2.0 Objectives
This course seeks to facilitate the student teachers to :

e appreciate the need of good health and fitness for the all round development
of the child.

¢ help children to develop understanding of healthy habits, hygiene, and nutrition.
e develop skills for the organization of physical education activities.
e reflect on the impact of diverse factors on child’s health.

e Involve the students in understanding health issues, prevalent practices and
public health information's.

e develop skills for administering First Aid.
3.0 Syllabus Outlines
Unit 1 Understanding Health and Well being Marks 10
e Concept of health and well being and its importance
e Various aspects of health
e Determinants of health- food, location, health services, sanitation etc.
e Personal Hygiene and its importance
e School Health Services: Rationale, Objectives, Components, Functioning

e Measuring the ‘Health of the School’: classrooms, issues of water, sanitation,
toilets, playgrounds etc.
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Unit 2 Childrens' health needs and Health of children in context of school

Marks 10
Health awareness and assessment- health cards and health campaigns
Assessment of health of school children- BMI etc.

Concept of posture, importance of posture, identification of common postural
defects and remedial exercises for the following: Knock Knee, Bow Legs, Flat
Foot, Lordosis, Kyphosis

Methods to understand children’s health perceptions and self assessment of
health

Mid Day Meal Programme: Rationale, Objectives, Components, Functioning

Unit 3 Concept and importance of Physical Education Marks 10

Physical Education: Concept and Importance of Physical education activities
for elementary school children

Development of values through physical education and sports: Development
of team spirit Coordination, Cooperation, Emotional Stability, Creativity

Activities for special needs children
Linkages of physical education to health, sports, games, play and recreation

Rules, techniques and procedures to conduct - Calisthenics, Basic Exercise
Drill

Minor recreational games, Lead up games/activities, Aerobics and Team
Games (Kho-Kho, Kabaddi, Tug of war)

Unit 4 Safety Education Marks 10

Safety of children in school: precautions and preventions

First Aid : concept and importance

Management of the following: Fainting, Drowning, Poisoning, Burning, Shock
Concept and technique of Cardio Pulmonary Resuscitation

Common sports injuries and their management: Sprain, Strain, Fracture,
Dislocation, Abrasion, Contusion

Unit 5 Lesson Planning and Teaching Methods Marks 10

Principles of Lesson planning in Physical Education

Preparation and Presentation of Lesson plan in Physical Education
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e Methods of teaching in Physical Education:
- Mirror Method

Command method

Demonstration method

Whole-part-whole method

e Understanding the concept of warming -up and limbering down with regard to
physical education and sports.

4.0 Suggested Practicum Marks 50
Competence building activities (compulsory)

In the Institute 10

In SEP schools 10

e Minor/ recreational games (any two)
e Lead-up games on major sports and games (any two)
e Basic commands- Marching skills and class formation
e Free hand exercise- Aerobics and drills
e Track events- short races, relays and jumps
e Technique of CPR (Cardio Pulmonary resuscitation)
e Technique of causality management: Shock, Trauma, Bleeding
Attempt Three of the following: Marks 30
Compulsory:

e Write a detailed report on Mid Day Meal Scheme based on the following
parameters:

- Aims and objectives
- Distribution system
- Quality of food supplied
- Opinion of students and staff
Any two of the following:
e Preparation of health profile of two school children during SEP.

e Conduct Morbidity Mapping exercise for five children during SEP.

60



(For Morbidity Mapping the student teacher tracks children’s attendance and
tries to find out reasons for children’s absenteeism using observations, as reported
by child, parents, peers and develop a health report card)

e Collect information on School Health Services during SEP. Discuss about the
services (strengths and weaknesses) with the school head, staff, children and
prepare a detailed report.

e Plan, execute a program on developing health awareness among masses and
report (Make posters, billboards, charts, organize one act plays, street plays
(Nukkad Natak), folk dance etc. to create health awareness among masses.

5.0 Suggested Readings

Baru, R. V (2008) School Health Services in India: An Overview. Sage publication:
New Delhi.

Ashtekar, S (2001) Health and Healing: A Manual of Primary Health Care, Orient
Longman: Chennai.

Midday Meals- A Primer, (2005) Right to Food Campaign, Delhi.

Kamlesh, M L and M S Sangral (1986) Methods in Physical Education, Prakash
Brothers, 516,Book Market Ludhiana

Kamlesh M L, Physical Education; Metropolitan Book Co. New Delhi.

Aao Kadam Uthaein: Ek Sahayak Pustika, USRN-JNU: New Delhi. (A resource
tool/book for schools to address issues of health infrastructure and programme.)

61



Course Code 111

WORK EDUCATION
Maximum Marks 100 Theory 50 Practicum 50 Student Contact Hours 65
1.0 Rationale

Work education has been accepted as an integral part of curriculum at all stages of
school education. It provides an opportunity to the students to understand the
importance of manual work and its role in setting a sound foundation for different
daily life activities. It initiates them to learn handwork and get involved in productive
activities. Since a separate teacher is not visualized for "Work Education', every
teacher is expected to be a work education teacher also. This is especially relevant in
the case of primary stage and has been designed as a compulsory component of
D.EI.Ed. curriculum. It will enable the student teachers to integrate work education
with the teaching of the content areas of language, science, social science,
mathematics, art education, health and physical education. It will also make them
understand the need for involving community and utilizing community resources for
the successful implementation of work education programme.

2.0 Objectives
This course seeks to facilitate the student teachers to :

e appreciate the need, concept, nature and importance of Work Education at
primary level.

e understand the role of Work Education in setting sound foundation of social
value system.

e understand the role of community in the organization of Work Education in
schools.

e integrate work education with the teaching of other school subjects.
3.0 Syllabus Outline
Unit 1 Concept and Importance of Work Education Marks 10
e Work education: Concept, need, importance and objectives at primary level
e Manual Work: need and importance, concept of dignity of labour
e Manual work as a source of growth and development

e Linking manual work with vocational readiness: concept, need and its
relationship with Work Education
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Unit 2 Work Education: History and Scope Marks 10

e Historical Perspective of Work Education: Basic Education, Recommendations
of Kothari commission, Ishwar Bhai Patel Committee.

e National Policy on Education (1986), National Curriculum Framework 2005
e Scope and areas of Work Education
e Myths about Work Education
Unit 3 Pedagogy of Work Education Marks 10
e Objectives of Work Education at Primary level
e Learning Format: Activity Plan (Lesson Plan)
e Monthly and Term-wise Plan with focus on local relevance
e Organization of Work Education activities
e Work Education activities for children with special education needs
e Work Education as a tool of pedagogy
Unit 4 Evaluation in Work Education Marks 10
e Continuous and Comprehensive Evaluation
e Portfolio: concept, importance, format and use
e Practical files: objectives, narration, description, diagrammatic presentation
Unit 5 Work Education Activities Marks 10

e Work Education activities: Nature, type, objectives, relevance for teacher,
primary class student and community

o Difference between essential activities and elective activities

e Importance of essential activities for primary level student and community

e Contribution of Work Education activities in development and growth of society
4.0 Suggested Practicum Marks:50
Practical-1
List of activities (compulsory) :

e Cleanliness and beautification of classroom, institute, campus

e Gardening: Cleaning open area, picking up dry leaves, plucking, pruning,
preparation of nursery beds/pots for plantation, manuring the sail,
vermicomposting, Painting and decoration of pots, raising plants in
pots/nursery beds, care of plants.

e Environmental care and protection: generating minimum garbage, reuse of
waste material, disposal of dry leaves.
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e Awareness campaigns for community: literacy/ RTE 2009, water preservation
and rain water harvesting, save electricity, sources of energy, maintenance of
cleanliness and hygiene of neighbourhood surroundings, anti-pollution
measures.

Individual portfolio to be maintained and submitted as a record of activities
undertaken by student teachers duly signed by the teacher educator.

N.B Portfolio relating to compulsory activities shall carry 20 marks.
Optional activities: Any two of the following

e Paper work: Making Cards for different occasions, Book markers, Flowers of
different types and materials, envelopes and paper bags, decorative paper
cuttings for festivals, Paper Mat, Paper folding (origami), paper jewellery etc.

e Printing: Block printing, vegetable printing, spray printing, leaf printing, finger
printing, and punching with colours.

e Cardboard work and Card Sheet: Pencil stand, Pen Stand, Letterbox, models
as TLM for different subjects, wall hangings, utility boxes etc.

e Wood Work: Making articles using ice sticks, broomsticks, and wood pieces.

e Clay work: Making pots, fruits, vegetables, animals, birds, household items
and beads etc.

At least five of articles (decorated/ finished) from each option are to be submitted.

Student teachers to prepare a practical file on optional activities on the
following parameters : definition, basic requirements (tools, materials),
procedure, safety measures if any, benefits in terms of learning experience.

N.B Practical files related to optional activities shall carry 20 marks.
Practical-2

Design five activities integrating work education in primary classes with teaching of
different subjects. Prepare a report. 10

5.0 Suggested Readings
Namibia, K. K. Vivayan(1984), Work Experience and curricular subjects, Ambala
Cantt, Indian Publications

Swaminathan Indira(1986), Developing Creativity in Young Children, New Delhi,
NCERT

Kilzer, I. R. Allied Activities in the Secondary Education, New York, Herper Brothers
Gupta, A (2003) Kabad se Jugad: Little Science, Eklavya: Bhopal.

Khanna, S (1992) Joy of Making Indian Toys. Popular Science, National Book Trust:
New Delhi.
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Course Code 112

ART EDUCATION
Maximum Marks 100 Theory 50 Practicum 50 Student Contact Hours 65
1.0 Rationale

The well- being and fulfillment of an individual’s potential is the common thread of the
components of Art Education. Art Education aims to help connect these two with the
inner aspects of one’s being and helps to appreciate and create beauty and harmony
within and outside. It operates from a paradigm that the aesthetic needs are
fundamental to all human beings and by creating opportunities to experience them,
cultivate them, we can think of creating an environment of peace, joy and harmony.
It's important for the elementary teacher to understand the concept and role of Art
Education for the learning and development of school children and build the capacity
to organise and conduct age appropriate art experiences for them. Art has the
potential for being the medium of teaching for many other school subjects. This
justifies its inclusion in the D. EL.Ed. curriculum as a compulsory subject.

2.0 Objectives

This course seeks to facilitate the student teachers to :
e appreciate the need of Art Education for the all round development of the child.
e learn different art forms under visual and performing art categories.
e make optimal use of Art Education for the holistic development of every child.

e develop Artistic and Aesthetic sensibility by responding to the beauty in
different art forms, through genuine exploration, experience and free
expression.

e integrate different art forms across the primary school curriculum.

e evaluate art experiences of children of primary classes and maintain their
appreciation records.

3.0 Syllabus Outline
Unit1 Understanding Arts and Art Education Marks 10
e Aesthetics in education: concept, importance, Artistic and Aesthetic sensibility

e Meaning and Concept of Art Education; Visual and Performing Arts and their
significance at primary level of school education.
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e Understanding child art and artistic development among children of primary
classes

e Importance of Art Education (Visual & Performing) at primary level of school
education.

e Regional Arts (Visual and Performing) and Crafts and their relevance in
education.

Unit 2 Planning and Organization of Art Experience Marks 10

e Planning and organisation of art experiences (Visual and Performing) -
Activities and Time table (weekly, monthly and yearly calendar of activities)

e Planning Lessons based on Art Integrated Learning — Integration of arts with
other subjects such as; art and Languages, Art and EVS and Arts and
Mathematics

e Organization of materials and space for art experiences
Unit 3 Evaluation in Art Education Marks 10

e Continuous and Comprehensive Evaluation(CCE) in Art Education; Art
Education as a subject and Arts in integration with other subjects

e Understanding and use of various tools and techniques of evaluation, such as;
Observation Schedule, Projects, Portfolio, Checklist, Rating Scales,
Anecdotal Records, Displays etc.

e Maintaining performance records, portfolios of children, preparing report
cards

Unit 4 Visual Arts and Crafts Marks10
Experimentation with different materials of visual arts such as Pencil, pastel
colours, poster colours, pen and ink, rangoli materials, clay, mixed materials,
etc.

e Exploration and experimentation with different methods of Visual Arts;
Drawing and Painting, Block Printing, Collage Making, Puppetry, Mask
making, Clay Modeling, Paper Cutting and Folding etc. for skill development in
different methods. Maintaining activity files.

Unit 5 Performing Arts Marks 10
e Exploring folk/ regional art forms of music, dance, theatre and puppetry.
Types of Performing Arts:

Music: Creating different sounds and tunes, listening to the sounds in the
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environment (birds, leaves etc.), reproducing the sounds. Creating stories giving
different sound effects. Singing- solo and group.

Dance and Drama: Creative movements with different parts of the body- hands,
neck, waist, knees, legs, toe etc. Observing animal’s moves, birds, people,
reproducing these movements and creating a story. Recollecting movements of
infants- reproducing them, Imitation, Role Play, Costumes, Cosmetics, Instruments
and Other Materials for various age groups, Telling stories in mime as of dance-
drama. Improvisations based on - Personal moods, happiest moment, saddest
moment dreams/ aspirations).

Puppetry: Traditional puppets, Finger puppets, stick puppet, glove puppets and
masks

4.0 Suggested Practicum Marks 50
Organization of General activities of Art Education in the Institute such as:
- Art and Craft Exhibition in the institution.

- Planning and organising event/festival celebrations by integrating different art
forms

- Regular artistic thematic displays on bulletin boards of the institute
- Campus decoration and beautification on special days 10

Participation of every student teacher is mandatory. Individual portfolio to be
maintained as a record of general activities by student teachers duly signed by
teacher educator.

- Prepare a master file of visual arts of at least ten activities completed during
the year. 10

- Practical work related to unit four undertaken during the year. 10

- A complete performance incorporating script, music, movement, drama,
dance, designing of the set to be organized by all the trainees in SEP schools
as a group activity and preparation of a detailed individual report stating one’s
own contribution. 10

- Visit Art Galleries/Museums, and submit a plan of action for using these as a
learning resource at primary level. 10

5.0 Suggested Readings
Sahi, J and Sahi, R (2008). Learning through Art. Eklavya: Bangalore.

Alice, Exbobar (1976) : New Art Lessons for Single Class, Parks Publishing
Company, West Nyack.New York.
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Chawla, S.S. (1986) : Teaching of Art, Publication Bureau, Punjabi University,
Patiala.

Jaswani, K.K., Teaching and Appreciation of Art in Schools.

Lowenfeld Viktor : Creative and Mental Growth.

Minhas, N.S. (1974) : Art and Education, N.B.S. Educational Publishers, Chandigarh.
Chaman, Saroj, Aesthetics, 2006, Publication Bureau, Punjabi University, Patiala.
Sharma, L.C., History of Art, Goel Publishing House, Meerut.

Dodd, N and W Hickson (1971/1980) Drama and Theatre in Education. Heinmann;
London.

Gupta, A (2003) Kabad se Jugad: Little Science, Eklavya: Bhopal.

Khanna, S and National Book Trust (1992) Joy of Making Indian Toys. Popular
Science, National BookTrust: New Delhi.

McCaslin, Nellie (1987) Creative Drama in the Primary Grades: A handbook for
Teachers. and Creative Drama in the Intermediate Grades: A handbook for
Teachers, Longman: New York/London.

Mishra, A (2004) Aaj bhi Kharein hai Talaab, Gandhi Peace Foundation, N. Delhi, 5"
ed.

Narayan, S (1997) Gandhi views on Education: Buniyadi Shiksha [Basic Education].

NCERT (2006) Position Paper National Focus Group on Arts, Music, Dance and
Theatre. NCERT: New Delhi...

Prasad, Devi (1998) Art as the Basis of Education, NBT. New Delhi.
Sahi, Jane and Sahi, R (2009) Learning Through Art. Eklavya: Madhya Pradesh.
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Course Code 113

SEP
For details regarding School Experience Programme (SEP), kindly refer to page 130.
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